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Basic Guidelines for Including Disabled Children in School1
I.  Introduction

Over the years, through more careful consideration of the environments in which all children learn, specialists in the area of education for children with disabilities have adopted a more holistic view of such children’s needs. There is now widespread agreement that mainstream learning environments can, and should, include children who may have particular learning needs due to developmental delay or impairment. There is a greater understanding of what is needed to make the mainstreaming of disabled children into regular schools possible and successful, and a growing awareness that the philosophy and methods of what is now called “inclusive education” are much like the philosophies and methods proposed to achieve “quality education”. 

Indeed, the shift to child-centred (as opposed to curriculum-centred) approaches to teaching and learning is blurring the lines between “children” and “children with special needs”. These approaches are based on a recognition that individual children learn, and develop, in different ways and at different rates, and they seek to create a learning environment that responds to the needs of every child, including those with disabilities.

Groups like Save the Children (UK), an organization with a long history of support for disabled children, now differentiate the terms “integrated education” and “inclusive education”, in the following way:

integrated education is about disabled children going to mainstream schools (i.e., the focus is on attendance rates);

inclusive education is about disabled children learning effectively once they are in mainstream schools (i.e., the focus is on quality of learning). 

Inclusive education is considered to be a process of increasing the participation of all students in schools, including those with disabilities. It is about restructuring the cultures, policies and practices in schools so that they respond to the diversity of students in their locality. If, as is widely considered, quality education is education that is responsive, relevant, developmentally appropriate and participatory, then inclusive education is also quality education.

The guidelines provided below are intended to help education staff evaluate and improve the capacity of a school (or non-formal learning institute) to provide quality education to a diverse population of students, including students with disabilities and other marginalized groups. They include suggestions for changing aspects of the physical and psychosocial school environment in order to accommodate children with a range of needs and abilities.

II.  Making Learning Environments Accessible to All

The accessibility of the learning environment is a crucial factor in determining whether a school can include, and provide quality education for, children with diverse abilities and needs. As described below, accessibility applies to aspects of both the physical and psycho-social school environment, including, for example, mobility and transportation issues, the physical lay-out and construction of the school compound, attitudes and values, teaching methods, the language of instruction, and the nature of the relationships between teachers and children, administrators and teachers, school staff and parents, etc.  Families, and children themselves, need to be closely involved in discussing accessibility issues.
A.  The Physical Environment

Creating a welcoming, accessible and safe physical school environment is a critical part of efforts to promote inclusive education. Children must be able to travel to school in safety, and be protected from accidents and injury on school grounds. They must be encouraged and enabled to participate as fully as possible in all the learning and recreational activities the school offers.

1.
Transport

Travelling to and from school can be difficult for all children. It is often used as an excuse for not sending disabled children to school.

Issues that should be considered are:

· long distances and poor roads

· accessibility of public transport

· road safety

· vulnerability to abuse (e.g., rape in isolated areas).

Local solutions could include:

· road improvement

· wheelchair

· wheelbarrow

· horse/donkey

· being carried

· adult supervision of safety issues.

If transport difficulties cannot be resolved, schools may want to consider home tutoring, using perhaps a child-to-child approach, or through a community-based rehabilitation programme.

2.
School buildings

Once children have reached school, there are other physical access issues to consider in regard to entering the school buildings, and ease of movement around the teaching and recreation areas. The physical safety and comfort of children should also be a major concern in all schools. Learning will be more accessible for all when everyone feels safe and comfortable.

The changes suggested here have all been tried, and are not expensive.

· When building new schools, avoid steps – gentle slopes are better for everyone.

· Simple ramps and handrails can be built to overcome the problem of steps that already exist.

· Doorways have to be wide enough to take a wheelchair, if necessary.

· Doors have to open easily and need handles fixed at appropriate levels (not too high).

· Toilet arrangements should be made accessible and safe. Privacy and respect are particularly important for children who may need help with toileting.

· Dining areas should be accessible and have suitable seating.

· Classroom seating should enable children to move, when necessary, and to sit with sufficient support. Some children may benefit from a double seat so that they can sit with a friend.

· Try to invent simple seating solutions attractive to children, rather than separating them from their place of learning and play. For example, flexible arrangements using mats, cushions, wooden blocks or old car tyres could enable children to work in small groups. Try to limit the use of seats that cannot be moved around.

· Blackboards need to be fixed at appropriate heights for children seated on the floor, on seats and in wheelchairs.

· Create more light with white walls, sufficient daylight and extra lighting, if necessary.

· Ensure there is sufficient ventilation and suitable temperatures for concentration. Avoid dampness and noise, which can distract children from learning.

· Develop play areas that enable children with different impairments to engage in play with others.

B.  The Learning Environment

1.
Teacher attitudes

Children need a caring and stimulating learning environment to understand what is being taught and to interact effectively with their peers and teachers. Teachers should consider making adjustments – in methods, materials, settings and schedules – to accommodate students rather than trying to make children adjust to the existing practices. Such adjustments will benefit education quality for all children – not only those with a disability.
Teachers need to learn to listen to their students, to be consistent and patient, and to respect children’s individual learning styles. They also need to:

· accept that children learn at different rates, and in different ways, and so plan lessons with diversity and difference in mind;

· plan activities according to the learning taking place, rather than according to a fixed interpretation of the curriculum;

· cooperate with families and community members to ensure that girls and boys are in school and that their learning is optimised;

· respond flexibly and creatively both to the individual needs of particular children, and to the needs of all children in the classroom;

· be aware that a proportion of children in all classes will experience some difficulties.

2.
Teaching methods

Teachers can help to make classrooms more inclusive by using active, child-centred teaching methods. These methods can:

· encourage all children to play and learn together, and share responsibilities;

· reduce the impact of learning difficulties;

· prevent the development of difficulties in learning;

· identify those children who are often labelled as ‘slow learners’, but who in fact have a disability;

· address difficulties with behaviour;

· incorporate the skills needed for everyday life into the curriculum;

· make learning fun;

· relate what is learnt at school to daily life and home situations;

· vary the method and pace of teaching in order to maintain children’s interest and enable each to learn at his or her own speed;

· improve the quality of relationships in the classroom;

· help teachers to improve their teaching skills.

Information about child-centred teaching/learning methods can be found in the tools:

Learning Styles/Teaching Methods Applied to Skills-based Health Education, and

Active Methods for Teaching and Learning.
3.
Communication in the classroom

Good, clear communication is crucial to the success of teaching and learning for all children. Teachers should try to:

· use simple, clear and consistent language;

· be aware of non-verbal communication, body language, tone of voice, facial expression, etc.;

· use welcoming and empowering forms of communication, rather than those which seek to control;

· be flexible in their communication methods for the benefit of those who cannot use spoken language, who cannot hear, or whose mother tongue is different from the language of instruction;

· create regular communication breaks to accommodate children with short concentration and attention spans;

· ensure that all children can see, hear and listen properly.

4.
Regular breaks

For most children who have developmental delay and disabilities, activities need to be structured, yet flexible. This includes provision for regular breaks. 

Taking regular breaks may prove useful for children who have learning, sensory and behaviour difficulties, and for children who experience chronic pain. It enables them to maintain concentration and to persevere, and thus increases their chance of benefiting equally from the teaching. Children with mobility and coordination difficulties may also benefit from regular changes of position.

Flexible teaching methods should provide the opportunity for children to have the necessary breaks and, perhaps, change to a quieter activity at appropriate points in the day.
5.
Hearing and listening

To improve inclusion for children with hearing difficulties, or whose home language is different from the language of instruction:

· Seat children in a circle so they can see each other’s faces; this will help listening and understanding.

· Ensure that children have a good view of the teacher and that nothing obscures his/her face (e.g., a hand, untrimmed beard).

· The speaker’s face should never be in shadow; he/she should stand facing the source of light (e.g., a window) to make lip-reading as easy as possible.

· Ensure that children are paying attention before you begin to speak.

· Use visual clues, such as pictures, objects, or key words to introduce lessons.

· Keep background noise to a minimum.

· If hearing-aids are used, be aware that they amplify all sounds, including background noise, and that it can be hard to distinguish between voices if several people speak at the same time.

· Encourage children with hearing difficulties to sit with a friend who can take notes for them so that they can concentrate on lip-reading.


6.
Visual clarity
Many of the practical tips for children with hearing difficulties will also apply to those with visual, and/or learning, difficulties (and all children generally). In addition:

· Allow pupils to sit in positions where they can see (and hear) best.

· Identify yourself before speaking for the benefit of children with visual difficulties, for example, ‘It’s Maria’, or ‘My name is … ’.

· Use large, clear writing on blackboards.

· Read out instructions; never assume that everyone can read them from the blackboard.

· Specify what is depicted on visual aids (e.g., 'on the left side is...', 'at the bottom is...').

· Reduce/eliminate background noise to enable full concentration on what the teacher says, and to avoid distraction from other sounds.

· Allow the children to feel teaching aids if they cannot see them, for example, maps can be outlined with string.
Children with low vision (severe visual difficulties) can benefit from:

· large print

· magnifying glasses

· careful use of lighting

· reading stands or clip boards

· colour coding of furniture, school books, etc.


Related Resources:

1. People Potential uses Appropriate Paper-Based Technology (APT) to make furniture and other assistive devices for disabled people. Training materials and courses are available. See website http://www.apbt.org.uk
2. UNESCO (2001), Deafness: A guide for parents, teachers and community workers, UNESCO, Paris.

3. UNESCO (1993), Teacher Education Resource Pack: Special Needs in the Classroom, UNESCO, Paris.

4. Holdsworth, J (2000), Getting it Right: Children with disabilities in Asia, SC UK, London.

5. SightSavers, http://www.sightsavers.org.uk
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The information in this tool was adapted by UNESCO from the following publication:





Save the Children (UK), 2002. Schools for all - including disabled children in education. London: SC UK.
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Description of document:


Developed for Save the Children (UK) education staff and others involved in the field of inclusive education, this document aims to support efforts to make schools more accessible to disabled children and more responsive to their needs. The primary message of the document is that improvements in quality of education go hand-in-hand with inclusion: accessible, quality, responsive learning environments are encouraged not only because they are crucial for disabled children, but also because such environments will ultimately benefit all children. The document discusses barriers to inclusive education and presents key principles and actions involved in making inclusive education a reality.





Description of tool:


This tool defines the term “inclusive education” as a process of increasing the participation of all students in schools, including those with disabilities. It makes the case that inclusive education is essentially quality education, and that all students will benefit as schools adopt inclusive policies and practices. It includes guidelines intended to help education staff evaluate and improve the capacity of a school to provide quality education to a diverse population of students, including students with disabilities and other marginalized groups.



































Blind children





Very few children are born blind. A much greater number have visual difficulties, or low vision. Ideally, blind children should have access to:





Orientation and Mobility (O&M) training – to move about safely and independently, preferably with a white cane;





Braille – the length of time it takes to learn Braille will vary according to age and ability;





tape recordings of lessons – this can be a useful way to reinforce learning, if the equipment is available.








Deaf children:





Children learn about their environment from overhearing people talking. Deaf children need to be spoken to directly if they are to learn. Many deaf children will never learn to talk. Signed languages are the natural languages of deaf people. They need to meet other deaf people to learn the language. There are several ways that local education managers, schools and teachers can promote the development of sign language:





Ask for guidance and support from the national association of deaf people.





Identify deaf adults in the community who have sign language skills.





Encourage deaf adults to become involved in the education of deaf children.





Support the family in learning sign language.





Provide basic sign language and deaf awareness training for teachers.





Encourage all children in the school to learn and practise sign language.











This information or activity supports Core Component #2 of the FRESH framework for effective school health: water, sanitation & the environment.  It will have a greater impact if it is reinforced by activities in the other three components of the framework.








Inclusive education:





acknowledges that all children can learn


acknowledges and respects differences in children related to age, gender, ethnicity, language, disability, HIV and TB status, etc.


enables education structures, systems and methodologies to meet the needs of all children


is part of a wider strategy to promote an inclusive society


is a dynamic process that is constantly evolving.





Save the Children (UK)








1 	Adapted from: Save the Children (UK), 2002. Schools for all - including disabled children in education. London: SC UK.
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