




Evaluation and Assessment of School Drug Education Programmes1
Introduction

Evaluation must relate directly to the stated learning outcomes or objectives of the program.  To give young people a drug education program and then use their level of drug taking as the only measure of success is a common mistake.  

The school can influence knowledge, values and attitudes, and skills that may in turn influence drug use.  Evaluation of the school drug education programs should focus on the classroom level of knowledge, attitudes, values and skills that reflect an immediate impact of the program.  

	I.   Informal evaluation


Teachers and other qualified and trained professional programme facilitators can and should evaluate the worth of lessons and programs by using their own professional judgment, monitoring their personal feelings and reactions, and seeking feedback from students.  This is particularly useful when time and resources do not allow for a more formal evaluation to be undertaken.

Professional judgment may be applied by considering these questions:

· Was I comfortable with how the lesson proceeded?

· Were intended learning outcomes achieved?

· Were resources and activities adequate and engaging?

· Was my knowledge of the subject matter sufficient?

· Did students remain active, interested and motivated?

· Did students contribute with questions and opinions?

· Was discussion focused and structured enough?

· What would I change to make it better next time?

Indicators of a well-planned learning sequence are:

· diversity of teaching methods;

· teacher confidence/satisfaction; and

· teacher effectiveness evidenced by student learning outcomes of knowledge, attitudes, skills and behaviours.

A.
Guidelines for assessing knowledge, values/attitudes and skills 

Processes for assessing student learning should:

· be consistent with the program objectives and school goals;

· reflect the program content and be based on student outcomes;

· be gathered from the everyday learning activities of the students;

· make a positive contribution to student learning;

· build students’ self-esteem and provide motivation to achieve;

· recognize and value the diversity of student backgrounds;

· acknowledge the personal experiences of the students;

· help the teacher evaluate varying levels of student ability and assist in the further development of learning activities; and

· provide a basis on which to plan for further improvement.

B.
General assessment tools
· written tests with questions on knowledge of drugs, as well as items on attitudes and intentions;

· student folders that show samples of their work reflecting their knowledge as well as their attitudes;

· observation of students preparing and participating in role-plays;

· item assessment, when students create a pamphlet, poster, song, debate, etc., that reflects their learning in the area of drugs; 

· self assessment, where students identify risk situations and possible risk factors for themselves in their lives;

· peer assessment, where students compose questions to assess each other’s knowledge and attitudes, or give each other feedback following role plays, debates, or other active demonstrations of learning; and

· teacher interviews, where questions or topics for discussion have been identified.

C.
More advanced assessment strategies
1. Students identify dilemmas faced by characters in drug-related scenarios and the possible decisions these individuals could make. 

2. Assuming the roles of characters in such scenarios, students predict the likely consequences of each decision option for themselves and others, focusing on ways in which health may be harmed or put at risk. 

3. Students identify the decisions which would most effectively promote health and communicate these appropriately. 

4. Students propose actions they could take to support their decisions and to promote health, now and in the future.

5. Students predict how drug use might result in their own and others’ health being harmed or put at risk in the short and long term. 

a. Can students identify the consequences of each decision?

b. Can students identify decisions most likely to promote their own and others’ health?

c. Can students propose actions to promote health, now and in future?

6. Students act out scenarios (role plays) involving drug use situations and demonstrate recommended first-aid procedures and other actions to provide care and/or manage risks in responding to those situations.

a. Does the student demonstrate appropriate care in response to situations involving drugs?

b. Does the student assess the situation appropriately in order to manage risks to health associated with drug use?

c. Students use role-plays involving possible drug use to demonstrate decision-making, assertiveness and negotiation.

d. Does the student use a decision-making process to deal with challenges and conflicts that may arise from the situation?

e. Does the student use an appropriate skill to suit the situation?

f. Does the student demonstrate effective use of assertiveness, decision-making and negotiation skills?
	II.   Formal evaluation


More formal types of evaluation – program level

Formative evaluation is the gathering of generally qualitative data to help design and modify a new program. It refers to the process of gathering information to advise the planning and design stages and make decisions about implementation. This information can be gathered through observation and/or individual and group interviews with students, teachers, parents and other interested personnel.

Process evaluation is the gathering of information about how a program is developed and implemented. This is accomplished by ongoing monitoring of activities and record keeping about what services have been delivered, to whom, when and how.  Process evaluation is useful for assessing progress toward agreed goals and objectives, and for identifying obstacles and opportunities for improvement.  Information can be gathered through written student diaries, school records and interviews with teachers, school administrators, parents and community leaders. Careful documentation of the planning, development and implementation stages will assist others to replicate the success of the program.

Outcome evaluation is gathering information about what has been achieved and whether it has made a difference.  It is to establish if any changes have occurred from before the intervention is implemented to after implementation and to demonstrate that the changes identified are the result of the intervention itself.  It is important to measure outcomes that are directly tied to the objectives of the program.

Checklist for evaluating skills-based drug education programs

A sample checklist for the evaluation of drug education programs is given below.

	Checklist for evaluating skills-based drug education programs

· Are learning outcomes related to or likely to contribute in the long term to desired behaviour change in the broad context of prevention?

· Do the teaching and learning strategies relate directly to the learning outcomes?

· Is the drug education program part of the formal school curriculum, or able to link to it?

· Does a qualified and trained teacher facilitate the program?

· Do programs have sequence and progression throughout the year and across year levels?

· Are the messages across the broader school environment consistent with the stated learning outcomes?

· Are programs and resources accurate and appropriate for the target group and the year level?  

· Does the program address knowledge, attitudes and values of the community as well as the individual?

· Are interactive and participatory teaching and learning methods used in the program?

· Is the program based on sound principles, current research, effective teaching and learning practices, and student needs?

· Does the program address external factors, such as social, cultural and environmental issues, that can affect individual behaviour?

· Does the program consider other complementary strategies that can reinforce drug education such as policy and services?

· Does the program respond to risk and protective factors as well as levels of drug use, gender, ethnicity/culture, language, developmental level, ability level, religion and sexual orientation/lifestyle? 

· Are students, parents and the wider community involved in planning and implementing programs?

· Are objectives, processes and outcomes evaluated?

· Do the programs, activities and resources contribute to long term positive outcomes in the health curriculum and the health environment of the school?
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The information in this tool was adapted by UNESCO from the following publication:





United Nations Office for Drug Control and Crime Prevention (UNODC), 2003. School-based Drug Education: A guide for practitioners and the wider community. Vienna: UNODC.


http://www.unicef.org/lifeskills/files/School-basedDrugEducation03.doc


Description of document:


This manual aims to provide a conceptual basis upon which teachers, policy makers and school administrators can make decisions about the design and delivery of effective school-based drug prevention programmes. In addition to providing guidance on the principles behind effective drug education and practical information about planning, content, teaching methods and evaluation for school drug education programmes, the manual includes sections on managing drug related incidents, counselling and referral for students, and strategies for involving families and the community in drug prevention efforts.





Description of tool:


This tool defines different kinds of evaluation methods, both formal and informal, that teachers or facilitators of drug education programs can use to assess the quality of program implementation and the effect on student knowledge, attitudes and behaviour in the short and long-term. It includes a checklist for evaluating skills-based drug education programs.



































FRESH offers a strategic framework for developing an effective school health programme. Planning and evaluation are essential processes that enable you to adapt the framework to local resources and needs.  Careful planning and documentation of outcomes enhances the success and sustainability of school health programme activities. 
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1	Adapted from: United Nations Office for Drug Control and Crime Prevention, 2003. School-based Drug Education: A guide for practitioners and the wider community. Vienna: UNODC.
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