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Living Information brings together two important

concepts Ð access to information and the use of information.

Information that is ÒlivingÓsuggests that people have

access to information and can use it,including information

that previously might have been inaccessible in libraries,

archives and museums. Living Information also refers to

information that helps people enhance their ÒlivesÓ,

for example through education and improved health.
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The Information for All Programme (IFAP) is UNESCO’s response to the challenges

and opportunities of the Information Society.The last decade has witnessed

technological development at a scale and speed unprecedented in the history of

humankind.The challenge the world faces is now to ensure equitable access for all

people to seize these new opportunities. Information is central to development.

Information is essential for survival and sustainability. Information is the pathway to

understanding and peace.

Access to information resources contributes directly to economic growth.The ability to

find and apply the right information can help tackle some of the world’s most critical

issues – poverty, health, quality education, disaster prevention, governance and care of

the environment. HIV/AIDS is now recognised as a problem deriving primarily from a

lack of information.Teachers and students require access to quality learning resources.

Early warning systems can help reduce the loss of life from natural disasters. Publicly

accessible information on political decisions is essential for good governance.

Information about the effects of pollutants can help societies create more sustainable

futures.

The Information for All Programme seeks to address these crucial issues by narrowing

the gap between the information rich and the information poor. It provides a

framework for international cooperation and partnerships and supports the

development of common strategies, methods and tools for building an Information

Society for all, or in other words, for building inclusive and pluralist Knowledge

Societies.

Role and Purpose of 
the Information for All Programme

7



When UNESCO’s Executive Board

launched the Information for All

Programme in 2000, it was with the

intention of reinforcing UNESCO’s

authority in the new and complex field

known as the “Information Society”.

Our societies have been Information

Societies since the dawn of time, but 

the advent of new, very powerful

technological tools (the worldwide web,

electronic chips with enormous text,

image and sound processing capacity)

and the concomitant emergence

worldwide of new forms of exclusion 

that are even more spectacular and

unquestionably more threatening than

anything ever experienced before have

wrought changes, creating the risk of

entire continents and communities being

sidelined, suddenly finding themselves on

the wrong side of a new kind of divide,

the digital divide. Digital is virtual,

but the divide is harsh reality.

During the preparations for the World

Summit on the Information Society

(WSIS), UNESCO emphasized the

importance of building Knowledge

Societies based on solidarity and sharing

and keen to promote the diversity of

cultures and of methods of development.

UNESCO made its voice heard in Geneva

and then in Tunis, but the most important

task now is to promote access to

education and knowledge, in particular

through the use of communication tools,

to ensure freedom of expression and

creation, and to strengthen cultural

diversity, international solidarity and

dialogue among cultures.To that end,

specific activities must be carried out,

guided by principles, based on the real

needs of the intended beneficiaries and

designed to further the major objectives

set by the international community.

The Programme’s Intergovernmental

Council, composed of representatives of

every region in the world, has requested

its Bureau to analyse situations in their

diversity, study existing approaches and

mechanisms and formulate innovative

proposals on those bases.This document

sets out, in brief, the substance of this

work based on knowledge and expertise.

Literacy and mastery of writing are basic

prerequisites for ensuring that the world

is not divided between producers and

receivers of information. Information

literacy (knowing how to find,

understand, critically analyse, use and

produce information), however, also

presupposes other habits and skills,

and an IFAP thematic debate on

information literacy has thrown light on

some key aspects of those skills.

In a world of ever more rapid

information flows, the risks engendered

by such speed must be identified: first,

there is the risk of information being

lost, buried under the constant flow, or

deleted because of the fragility of the

media used, while other risks concern the

quality of information in that it may be

manipulated, distorted or exploited 

for propaganda purposes or in order to
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control people’s behaviour and opinions.

More than ever before, citizens and

communities alike must be able to make

themselves heard and keep the essence of

their cultural heritage and memory alive.

Information literacy, through the training

of professionals in particular,

sensitization to the implications of the

long-term preservation of information

and, lastly, analysis of the ethical, legal

and societal challenges of information

and communication technologies

therefore constitute the three consistent

and complementary priorities of 

the Programme and give the practical

expression to the mandate provided 

by the Member States.

Now that these priorities have been set,

support has been provided for 37

projects concerning education,

the preservation of languages and

cultures, archives and libraries. All these

projects are informed by the same

philosophy based on a high level of

beneficiary involvement, assistance from

professionals with proven experience and,

finally, close monitoring by the UNESCO

Secretariat and the Council’s Bureau.

In each case, the aim has been to make

the most of the lessons of experience and

local demands.The words which best sum

up the Programme’s approach are clear

priorities, networking and stronger

cooperation with the Organization’s

various sectors and programmes 

(in particular the International

Programme for the Development of

Communication (IPDC)), given the

multidimensional nature of the issues

raised and the need to find an

intersectoral solution.

We have every hope that the quality 

of the work done and the visible results

of these efforts, to which UNESCO’s

Executive Board at its 172nd session

and the General Conference at its 33rd

session in 2005 paid tribute, will give

Member States and private partners

good reason and above all the desire 

to join in funding this Programme, for

nothing will be achieved if there is no

desire to succeed. I believe I reflect the

conviction of the members of the Bureau

and the Intergovernmental Council

accurately when I say that we cannot

allow ourselves to lack ambition, because

a world society, based on communication

and knowledge-sharing, vitally needs

mediators in order to produce and

transmit knowledge, protect the most

valuable and the most endangered

knowledge, guarantee the value 

and reliability of information and skills

and above all, include the poorest and

the weakest in our concerns and ensure,

in all circumstances, that others do not

forget them.
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Access to information and knowledge is

a core need for human development 

and well-being, enabling individuals,

communities and countries to achieve

their full potential and to improve their

quality of life. Access to and the ability

to apply information and knowledge

increasingly determines patterns of

learning, cultural expression and social

participation. It also provides

opportunities for development, effective

poverty reduction and the preservation of

peace. Information and communications

technologies (ICT) can facilitate access

to information and the building of

knowledge. With this potential, ICT is

therefore a catalyst for the achievement

of the Millennium Development Goals.

But not everybody can create, access,

use and share information and

knowledge. Although ICT increasingly

heralds opportunities for people in all

parts of the world, many of them do not

have effective and equitable access to 

the means of producing, disseminating

and using information, and they therefore

lack access to the development

opportunities offered by ICT.

UNESCO, with its mandate to promote

the free flow of ideas using words 

and images, and to maintain, increase,

preserve and disseminate knowledge, has

thus established the Information for All

Programme – it seeks to narrow the gap

between the information rich and the

information poor and to contribute to

building Knowledge Societies.

Many of the actions of the Information

for All Programme are designed to set

standards, raise awareness and monitor

progress so as to achieve universal access

to information and knowledge.

This includes promoting the formulation

of integrated information and ICT

strategies and policies in Member States.

This report provides an overview of

IFAP’s work within its current three

priority areas – information literacy,

infoethics, and the preservation of

information – over the last two years. As

measuring the Information Society 

in general, and measuring progress made

in IFAP’s priority areas in particular,

are of importance to the work of the

Programme, this topic forms a fourth

part of this report. Features on selected

IFAP projects, summaries of thematic

debates and expert papers will provide

you with in-depth information on these

areas and the accomplishments of IFAP.

Looking at the work undertaken over 

the last two years, I remain convinced

that the Information for All Programme 

is a crucial asset to UNESCO’s

contribution to building Knowledge

Societies.The Programme’s focus on

promoting universal access to, and 

the skills to apply, information and

knowledge is a key strategy in

UNESCO’s advocacy of this concept.

It is only by keeping information alive

and by empowering people through

information, that we can truly engage

with and celebrate Living Information.

From UNESCO’s Assistant Director-General 
for Communication and Information
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Information literacy involves teaching

and learning about the whole range of

information sources and formats. To be

information literate you need to know why,

when, and how to use all of these tools

and think critically about the information

they provide.

Information literacy aims to develop both

critical understanding and active

participation. It enables people to

interpret and make informed judgments as

users of information sources, and it also

enables them to become producers of

information in their own right, and thereby

to become more powerful participants in

society. Information literacy is about

developing people’s critical and creative

abilities. Digital media – and particularly

the Internet – significantly increase the

potential for such active participation of

the individual, provided people have the

means and training to effectively access

and use them.

Information literacy forms part of the

basic entitlement of every citizen, in every

country of the world, to freedom of

expression and the right to information. It

is thereby instrumental in building and

sustaining democracy and good gover-

nance, and represents a basic condition for

any successful e-governance programme.

Further, information literacy forms the

basis for lifelong learning. While

recognizing the disparities in learning

styles and in the nature and development

of literacy in different countries, the

principle of information literacy is

common to all disciplines, to all learning

environments and to all levels of

12
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education. It enables learners to master

content and extend their investigations,

become more self-directed, and assume

greater control over their own learning.

For this reason, an effective information

literacy programme for all is essential and

should be developed and delivered in both

formal and informal education, within the

framework of the United Nations Literacy

Decade (2003-2012).The target audience

should not only include teachers or young

students, but also adult basic learners, pro-

fessionals and decision-makers, because all

people need to acquire information skills to

make informed decisions. IFAP engages in

promoting information literacy and sup-

ports projects in this area to enhance

social development, workforce perform-

ance and economic well-being.

Since the Internet is a common informa-

tion and communication tool, information

literacy is often understood as digital lit-

eracy, but it must be acknowledged that

there are differences between information

technology skills, computer literacy, media

education and information literacy. In any

case, information technology skills enable

the individual to access, create, and use

information to advance his or her position

in the workforce and improve their quality

of life. Whilst computer literacy is an

important first step, beyond this, to

become information literate, individuals

have to reach an awareness that informa-

tion can be of help, that resources exist,

that the skills to use the resources can be

learned, and that once the information has

been acquired, critical evaluation is yet to

occur.The principle of information literacy

implies that individuals initiate, sustain,

and extend lifelong learning through the

development of abilities which may use

technologies, but are ultimately independ-

ent of them.

In the long-term, a vigorous information

literacy campaign may result in the

emergence of an ‘information culture’. In

this new environment, information would

not only be used in an effective and ethical

way, but also, people would understand

the economic, legal and social issues

surrounding the use and sharing of

information.

In this chapter, the concept of information

literacy will be expanded upon, through a

summary of the key aspects of IFAP’s

thematic debate and the presentation of

two expert papers. Selected projects

implemented with the support of the

Information for All Programme will then

demonstrate some of the achievements

and developments in information literacy

around the world. The chapter aims to

provide insight into latest policy level

discussions as well as elucidate local

activities that, together, comprise the

future of information literacy for all. l
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To address the issues outlined in the

introduction to this chapter, more than 50

experts, including the IFAP Bureau mem-

bers, academics, representatives from

NGOs, media professionals, and UNESCO

staff, took part in a debate on information

literacy at UNESCO Headquarters on 

5 April 2005.1

During the discussion participants

addressed fields as diverse as education

and learning, economic development

(labour and workforce), governance and

citizenship, and health and human servic-

es.The debate centered around the follow-

ing questions: What is information litera-

cy? What are people’s needs? What edu-

cation programmes are required to meet

these needs? And what strategies and

actions can IFAP implement with respect

to information literacy? 

By offering their expertise in the various

fields mentioned above, participants

assisted the IFAP Bureau in developing

an understanding of the concept of infor-

mation literacy as a process that provides

people with the skills and abilities for 

critical reception, assessment and use of

information in their professional and pri-

vate lives. They identified strategies and

actions for achieving more information lit-

erate societies, agreeing that efforts need

to be made to widely promote the concept

of information literacy.To that end, speak-

ers underlined that, besides the general

public, governments and professionals

working in the information and education

sectors need to be targeted.

While it is essential that the concept of

information literacy be included in the

curriculum at primary, secondary and ter-

tiary levels around the world, it is also

Setting the Frame: IFAP Thematic Debate
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University of Louisville
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International Federation of Library Associations and
Institutions (IFLA), “The Librarian’s Viewpoint”

l Divina Frau-Meigs 
Université Paris-Sorbonne
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“Reflections on Information Literacy in the Context 
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l Yves F. Le Coadic 
Conservatoire national des arts et métiers (CNAM)
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Amsterdam,“Information Literacy in the Netherlands 
and South Africa”



necessary to implement information liter-

acy in the professional development of

education experts in the first place. As

Penny Moore underlined in her paper,2

“even in comparatively resource-rich

countries, many teachers agree that infor-

mation literacy is important, while admit-

ting to an uncertainty concerning how to

promote it.” Hence, the development of

model curricula has been identified as one

of the actions that could be taken by

IFAP.

Taking the example of the health sector,

participants stressed that health informa-

tion literacy can enable people to take

responsibility for their own health and

wellbeing. However, coordinated national

approaches to health information literacy,

international standards and pilot pro-

grammes barely exist. Speakers agreed

that IFAP should engage in this field.

For the promotion of information literacy

as well as for the implementation of pro-

jects in the field, participants in the

debate encouraged IFAP to partner with

key stakeholders such as the International

Federation of Library Associations and

Institutions (IFLA), the International

Council on Archives (ICA), the American

Library Association (ALA), the

Organisation for Economic Co-operation

and Development (OECD), and the World

Health Organization (WHO).

Concluding the debate, participants

agreed that the concept of information lit-

eracy and its potential to contribute to

information for all still lacked public

awareness, and needed to be communicat-

ed via all available channels to the widest

possible audience in order to create more

information literate societies. l16

Information Literacy Experts Speaking

1 The debate took place within the framework 
of the 8th meeting of the Bureau of the
Intergovernmental Council for the Information
for All Programme. A comprehensive report of
the thematic debate is included in UNESCO.
Information for All Programme (IFAP).
Thematic Debates of the Bureau of the
Intergovernmental Council for the Information
for All Programme. Issues and Outcomes. Edited
by Laurence Zwimpfer (New Zealand) - Paris:
UNESCO, 2005. - i, 26 p. ; 30 cm. (CI-
2005/WS/6).The report can be accessed at
http://www.unesco.org/webworld/ifap/debates.
Papers of the debate can be accessed at
http://portal.unesco.org/ci/en/ev.php-
URL_ID=19621&URL_DO=DO_TOPIC&URL_S
ECTION=201.html.

2 The paper can be accessed at
http://portal.unesco.org/ci/en/file_download.php/
33e3dd652a107b3be6d64fd67ae898f5Informat
ion+Literacy+Education+(Moore).pdf.

 



Thinking Big!

UNESCO likes to think big! ‘Education for

All’. ‘Information for All’. And ‘all’ means

everyone: all 6.5 billion people spread

throughout the world. These two ambi-

tious goals play a big part in shaping

UNESCO’s work. In 2000, the ‘Education

for All’ campaign became part of the

Millennium Development Goals, with a

new target date of 2015. Comparatively,

‘Information for All’ is barely five years

old, but has already been profiled in 2003

and 2005 at the two phases of the World

Summit on the Information Society (WSIS),

although no target date for completing

this information goal has yet been set.

Emerging from these two global pro-

grammes is an equally challenging goal –

‘Information Literacy for All’. The con-

cept of information literacy is not well

understood, despite the efforts of a small

group of education and library profession-

als who have provided global leadership in

this area for the last decade. However,

with the help of UNESCO, and more

specifically, the Information for All

Programme, information literacy is gain-

ing recognition as a critical dimension in

achieving the higher level goals for

‘Education for All’ and ‘Information for

All’, as well as in the creation of

Knowledge Societies.

The very first challenge regarding the con-

cept of information literacy is thus to

develop a common understanding of the

terminology, especially in different lan-

guages, as the term is often confused with

computer literacy, digital literacy and ICT

literacy. As for the translation into

French, the IFAP Bureau agreed at its

thematic debate on information literacy3

on “Initiation à la maîtrise de l’informa-

tion” as the most accurate French trans-

lation of the concept of information liter-

acy. Yet the challenge remains to find

comparable terms in the other four offi-

cial UNESCO languages.

Digital Literacy

Philip Candy, an international expert on

information literacy, suggests that a solu-

tion to the definitional issues might be to

adopt ‘digital literacy’ as a new hybrid

concept that blends the concepts of ICT

literacy and information literacy. He

points out that the ability to navigate in

cyberspace and to negotiate hypertext

documents is separate both from ICT lit-

eracy and information literacy, but entails

elements of both.4 Candy also suggests

that the concept of information literacy

can be more easily understood when pre-

sented within a specific context and pro-

vides an example in the area of health and

human services: “While there are many

justifications for developing an informa-

tion-literate citizenry, one of the most

compelling is probably the fundamental,

universal responsibility for health and

wellbeing.”5

Lifelong Learning 

Penny Moore, another global expert in

information literacy, has referred to infor-

mation literacy as “the road map that

leads to lifelong learning.”6 The

International Federation of Library

Associations and Institutions (IFLA) also

links information literacy and lifelong

learning by suggesting a new concept of

‘lifelong literacy’.

Information Literacy for All: 
An Education Challenge

17

Experts Speaking Information Literacy

Laurence Zwimpfer

Rapporteur,
Intergovernmental Council
for the Information for All
Programme,
Representative of 
New Zealand



Literacy is high on UNESCO’s education

agenda, as it is for many Member States.

The recent launch of the UNESCO

Literacy Portal7 brings together a num-

ber of significant literacy initiatives – the

Literacy Initiative for Empowerment

(LIFE), the United Nations Literacy

Decade (2003-2012), the International

Literacy Day and the 2006 Global

Monitoring Report – Literacy for Life.

However, the need for Governments to

focus on information literacy does not yet

appear to be widely recognized. Moore

recommends that Governments establish

advisory groups to develop coordinated

implementation plans,8 noting that there

are internationally recognized publica-

tions such as the IFLA/UNESCO School

Library Manifesto9 and information liter-

acy standards developed by the American

Association of School Librarians (AASL)

and the Association for Educational

Communications and Technology (AECT)

to help guide these efforts.10

There is a critical need for an information

literacy curriculum at all levels of school-

ing, one that is accepted by and imple-

mented by governments and education

administrators. Information literacy

should also be introduced wherever possi-

ble within tertiary, non-formal and life-

long education. Frequently, ill-equipped

teachers are a barrier to creating more

information literate students. To help

address this issue, elements of training in

information literacy should be part of

teachers’ ongoing professional develop-

ment, so they develop skills and knowl-

edge that can be passed on to students.

IFAP Information Literacy
Projects

In 2004, the IFAP Bureau agreed on

three specific priorities for the allocation

of project funds, one of which was infor-

mation literacy. Of the 37 projects funded

in 2004 and 2005, 14 address this priori-

ty. The total funding allocated to the 14

projects was US$318,236 and by the end

of 2005, a number were already under-

way, including two in Ghana and one in

Vietnam. The programmes in Ghana are

reaching students in a rural senior second-

ary school in the Aboba/Chereponi district

in the north of the country, as well as 50

headmasters and teachers from ASPnet

schools in Accra. After just two months,

students in Ghana are already describing

the project as a “life-changing experi-

ence”. In Vietnam, a 12-month informa-

tion literacy professional development

programme has been launched for infor-

mation professionals from 10 major aca-

demic libraries.

High Level Colloquium

In November 2005, some 25 information

literacy experts gathered in Alexandria,

Egypt, with the support of UNESCO, to

develop a contribution for the World

Summit on the Information Society. The

meeting built on the Prague Declaration

Towards an Information Literate

Society12 developed in September 2003,
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to produce the Alexandria Proclamation

Beacons of the Information Society. The

Proclamation urged Governments and

intergovernmental organizations to pursue

policies and programmes to promote

information literacy and lifelong learning,

including regional and thematic meetings,

professional development of education,

health and information professionals, inte-

gration of information literacy into all

education and training programmes, as

well as the promotion of programmes to

increase the employability and entrepre-

neurial capabilities of women and the dis-

advantaged.

The Education Challenge

There are clear synergies between the

strategies and actions developed at the

IFAP thematic debate on information lit-

eracy and the recommendations from the

Alexandria Colloquium, and together they

provide a rich source of ideas for the

development of UNESCO’s workplans for

the 2006-07 biennium and beyond. While

UNESCO and other international forums

can continue to promote the importance

of information literacy, the real challenge

is at the national level. Within the context

of national education frameworks, librari-

ans, teachers, teacher educators, curricu-

lum developers, as well as information

professionals in other sectors such as

health, must collaborate with policy mak-

ers to ensure that information (or digital)

literacy remains high on the agenda in

order to realize the benefits of emerging

Knowledge Societies. l
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Today there is perhaps no more important

challenge facing countries which aspire to

become productive and competitive mem-

bers of the emerging global Information

Society than to establish and actively pro-

mote two strategic and complementary

national goals, and then to plan, imple-

ment and regularly monitor programmes,

budgets and projects to carry out those

goals.The two goals are:

1. Helping policy-makers at national,

provincial and local levels to become

more informedso that they can formulate

wise laws, rules, regulations and policies,

craft effective and realistic programmes,

and create a climate of trustworthiness

and transparency that fosters collabora-

tive public-private sector partnerships; and 

2. Helping their citizens to become more

knowledgeable and understand the key

economic, social, environmental, energy,

and other key issues confronting their

nation and thus their country’s distinctive

competitive strengths and trade opportu-

nities, so as to vote wisely and in large

numbers in their country’s democratic

elections, and be motivated to become

more intimately involved as a proactive

participant in their local community’s

many activities.

These two goals have one indispensable,

pervasive, and common denominator – the

need for accurate, timely, reliable and eas-

ily accessible data, information and

knowledge. Without information, and

without the skills necessary to know

whether or not the information needed

already exists or whether it must be creat-

ed, where and how to find and retrieve it,

how to understand, organize, evaluate, and

then use it, both policy-makers and citi-

zens remain largely ignorant of the multi-

faceted nature of the challenges and prob-

lems they as individuals, and their coun-

tries as nations on the global economy,

face. If they are ignorant of the nature of

the challenges and problems they face,

they cannot be expected to devise appro-

priate and effective solutions.

The competencies needed to exploit infor-

mation as a valuable, but sometimes cost-

ly resource, are coming to be called ‘infor-

mation literacy’. The concept of informa-

tion literacy should be pursued in the con-

text of ‘lifelong learning’. Although infor-

mation literacy skills are indispensable to

critical thinking and lifelong learning, nei-

ther one is currently widely and systemat-

ically taught in schools at any level. Albeit

psychologists and pedagogy experts

understand the need to implement these

concepts, the requirement has not yet

been extensively and effectively translated

and integrated into curriculums, govern-

ment policies, and the pursuit of promis-

ing pilot project initiatives that could be

rigorously evaluated, adapted and extend-

ed to many different cultures and nation-

al circumstances.

This is where UNESCO comes in.

UNESCO has taken on an international

leadership role to foster the interchange

of ideas and experiences among theorists

and practitioners around the world in the

context of specialist meetings and also by

providing seed money for promising pilot

projects. In the past two years, a number

of local, sub-regional, regional and inter-

national conferences have been either

directly organized and sponsored, or

encouraged by UNESCO, so that many of

the most promising IL-LL approaches

being taken in areas such as governance

Information Literacy and Lifelong Learning 
(IL-LL) in the Context of Governance 
and Citizenship
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and citizenship, economic development,

health and human services, and learning

and education, could be identified, nur-

tured, refined, adopted to local unique cir-

cumstances and needs, and exploited more

fully by professionals and decision-makers

from all sectors and fields, including gov-

ernment, academia, business, and not-for-

profit organizations.

1. International
Intergovernmental and 
Non-Governmental
Organizations (IGOs & INGOs)

IGOs and INGOs must provide global

leadership by articulating and publi-

cizing the strategic importance of IL-

LL to their member constituencies,

and by mounting highly visible flagship

activities and events, such as the UN’s

Literacy Decade. They can also point

out the relevance of IL-LL to helping

countries achieve chronic and often

intractable goals such as improving

basic literacy rates, alleviating poverty

and diseases like HIV/Aids, coping

with natural disasters, combating

unemployment and underemployment,

dealing with social instability, and

many other issues.

2. National Governments

National Governments must identify a

lead ministry or other high level offi-

cial to whom overall responsibility and

authority is assigned to coordinate the

planning of IL-LL initiatives within

the country. Ideally, ministries should

collaborate in formulating IL-LL

plans, policies and budgets, especially

those with the following portfolios:

education; communications and infor-

mation; archives, museums and libraries;

local development; business and indus-

try promotion; culture and social

development; science and technology;

and health and human services.

3. Academia 
(Formal and Informal)

Both formal higher education and K12

institutions, as well as informal educa-

tion institutions such as vocational

and technical schools, in cooperation

with Distance Education and

eLearning programmes, must partner

with curriculum design experts, volun-

teer faculty members, and school

librarians, to design IL-LL approaches

suitable for both the arts and the

humanities, as well as the sciences, and

in all professional fields, so that criti-

cal thinking, information literacy and

lifelong learning are all integral, coor-

dinated and explicit elements of cur-

riculums at the course level.

4. Private Enterprise (Large,
Medium and Small Enterprises)

Capitalizing on the respective strengths

and capacities of the private and pub-

lic sectors by creating partnerships

between the two, and leveraging their

comparative advantages is a key strat-

egy to be developed, to achieve collab-

oration but avoid duplication and inef-

ficiencies. For example, at the local

neighborhood level, both privately

owned and operated cybercafés and pub-

licly owned and operated community

telecentres increasingly coexist side by

side, especially in developing countries;

exemplifying coexistence between the

two sectors for maximum gain.

 



5. Not-for-Profit
Organizations (Foundations,
Media, Societies, Associations;
Civil Society)

Civil Society must come together to

lead a consortium of public interest

groups, including professional societies

and trade associations, in undertaking

public recognition initiatives that are

oriented to their respective member-

ship constituencies, clienteles and

other target audiences. This could be

achieved, for example, under the ban-

ners of career development, profes-

sional training, internships, fellow-

ships, scholarships, apprenticeships,

public awards and other forms of

recognition. Talented and gifted indi-

viduals, as well as risk-taking and

entrepreneurial organizations, should

be recognized and rewarded for their

IL-LL initiatives.

6. Provincial and Local
Governments

Often, provincial and local govern-

ments are in a better position than

central governments to carry forward

national policies and programmes,

especially with pilot projects.

7. Individual Citizens

In the end it is the individual, informa-

tion literate citizen, who has been

motivated to acquire critical thinking

skills, who is the key to a stable,

productive and enlightened society. l
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Saboba is the administrative capital of

the Saboba/Chereponi district in northern

Ghana. The region is the largest in the

country in terms of its geographical size,

but is also one of the three most deprived

regions in the country. Saboba is an inter-

national border town separated at the

eastern end from the Republic of Togo by

the river Oti. The people of Saboba are

mostly farmers who depend heavily on an

unreliable rainfall season in order to cul-

tivate crops like cereals and legumes.

Education in Saboba

The district has poor educational facilities

and enrolment is very low at basic pre-

and primary school levels. Teachers, as

well as support staff, are frustrated by

persistently inadequate housing facilities,

and schoolteachers who reside in the dis-

trict capital usually ride bicycles for any-

thing between one and three hours to get

to school. This means that they arrive at

school late and leave again before sun-

down, effectively spending only little time

in the schools actually teaching. During

the rainy season, when most roads and

footpaths are submerged under floods,

teachers and pupils are simply unable to

go to school.

There are only two secondary schools in

the region: the government-managed

Saboba Secondary School and the

Catholic Mission-managed St Joseph’s

Secondary and Technical School. Naliban

Florence and Ativor David are two young

students residing in the area, who were

lucky enough to be admitted to St

Joseph’s School. Although meaningful

academic progression poses an enormous

challenge in one of the most deprived areas

of a deprived region in a developing coun-24
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Secondary Schools’ Participation in Information
Literacy Programmes in Northern Ghana 

Expanding the Network of Secondary Schools’
Participation in Information Literacy
Programmes in the Northern Region of Ghana
(IFAP Project 371, Code 461GHA5001)

Contractor Centre for Information Technologies 
Research and Development (CITRED),
Tamale, Ghana

Country of Ghana
Implementation

Funding US$ 25,000

Project Partners l International Development 
Research Centre (IDRC), Canada

l International Institute 
for Communication 
and Development (IICD), Netherlands

l United States Agency for International 
Development (USAID)

Goal To increase opportunities that will 
broaden the network of secondary 
schools’ participation in information 
literacy programs in the northern region 
of Ghana

Activities l Conducting a needs assessment 
on the target group;

l Training participants in computer 
and internet skills;

l Training participants in the facilitation 
of online discussions;

l Establishing a web portal and 
database of educational institutions 
in northern Ghana;

l Organizing fora for exchange of ideas 
and best practices.

 



try, David and Florence have fought against

the odds to reach this level of education.

Even though this has made an advanced

general education accessible to them,

their ICT capacity is still non-existent as

the school’s computer laboratory is yet to

be completely set up. Although a few com-

puters are available, they are not yet in

use, meaning that several students pass

through school without ever seeing a com-

puter mouse outside a textbook. It was

therefore with high enthusiasm that their

school headmaster, Axolu Godfred, put a

proposal together in response to the

Centre for Information Technology

Research and Development’s (CITRED)

call for proposals, for his school to partic-

ipate in the Information for All

Programme. The news that St Joseph’s

school was among the few schools chosen

for the programme was very positively

greeted by teachers and students alike.

Weekly Training 

Every week David and Florence travelled

a distance of about 150 km on a bad road

to attend ICT training at CITRED, in

Tamale.They had earlier filled in a needs-

assessment form, indicating that they had

practically no computer knowledge,

despite having been recommended by

school authorities as promising students.

During the teachers’ first encounter with

the two students, it became evident that

David and Florence were not only

completely ICT illiterate but, more

significantly, seriously lacked confidence

in themselves.

On the first day of training, neither Flo, as

her friends nicknamed her, nor David,

could think of any way that computers

could make learning easier for them.They

could not identify a diskette by sight but

knew, from the books they had read, that

it was meant for storing information.They

could not believe it when their instructors

told them a whole encyclopaedia collec-

tion could be put into one CD-ROM. They

were not familiar with the abbreviation

DVD-ROM and certainly not with its com-

parative advantage over the CD-ROM. In

fact, for David and Flo, just as for the

other eight participants from St Joseph’s

Secondary Technical School, IFAP fund-

ing provided them with their first ever

opportunity to sit behind a personal com-

puter. Although, their situation may be

seen as very disturbing in an increasingly

digital age, it is unfortunately a very com-

mon phenomenon across Ghana.

When the instructor enquired of them, on

their first day of training at CITRED, how

they felt about participating in the pro-

gramme, David indicated “although we

will be missing some classes every week,

we will also be learning something that we

have never had the chance to learn” and

Flo added,“and for some of us, this is our

first time sitting behind a computer.” Her

statement was actually true for all the

other students from St Joseph’s

Secondary and Technical School partici-

pating in the programme. For example,

when it came to the practical aspects of

computer training, moving the mouse was

something that required a new skill:

teachers moved from one student to

another to show them how to hold and

move it. Soon, they were dragging icons

about on the screen, and Flo’s ability to

change the desktop picture motivated also

her peers to learn more, with one class-

mate asking whether she could have her

picture saved as the screensaver on the 25
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desktop, a clear sign that students were

beginning to think through the underlining

concepts.

Student Progress

By the end of the tenth hour of training,

David, Flo and their friends had gained

more understanding about computers –

what they were and how to use them – and

earlier discussions on how computers

could make the learning processes easier

were revised.

With new confidence and knowledge,

Florence suggested that students be

allowed to explore more on the World

Wide Web, and store their findings on

some medium to take along to Saboba,

with the wish that the school computer

lab setup would be completed quickly and,

if possible, the school be connected to the

Internet.

Some teachers thought that most second-

ary schools were not able to complete syl-

labus in good time because so much time

is spent either dictating notes to students

or writing notes for students to copy.They

admitted that this not only retards their

progression, but also leaves room for

many errors in the notes taken. It was

therefore suggested that teachers should

rather type and print their notes for stu-

dents. At this stage, David had had enough

self-confidence as to volunteer to type his

tutors’ notes using a computer.

These examples show that, although the

‘Information Literacy in Secondary

Schools’ programme in northern Ghana

has been running for only a little over two

months, already most St Joseph’s stu-

dents like David can now claim “I am now

a very different person.” With some more

months to go, it is certain that more posi-

tive changes in students will be apparent

by the end of the programme.26
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Teacher David Issaka

explains how to search 

the Internet

Students quickly learned 

how to participate in online

discussions

Practice time: David, Florence and their class

mates make use of their new typing skills
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Life After Information Literacy
Training in Northern Ghana

Despite this progress in terms of individual

capacity building, a few issues remain

unsolved, as, after September 2006 when

the CITRED training will have finished

and David and Florence will be sufficient-

ly ICT literate, they will lose access to

computers connected to the Internet. This

means that they will lose the opportunity

to continue communicating with the

friends they have made online; they will

not be able to continue the ongoing online

discussions they have joined or initiated,

and they will not even have the opportuni-

ty to see their own pictures that have been

placed on the web portal for the pro-

gramme. With no functioning facilities at

their school, and without additional fund-

ing, they will be unable to continue their

personal development.

However, on a more positive note, they will

return to Saboba adequately skilled in and

exposed to ICT so that when the right

conditions finally arrive, they will have the

opportunity to share their knowledge and

revolutionize the way their peers think

about ICT in general and in education in

particular. Surely, participating in the

UNESCO Information for All Programme

has been a life-changing experience for

these young students. l



Uganda has witnessed an increase in

women’s participation in public leadership

over the last ten years, both in terms of

numbers and quality. The 1995 Uganda

Constitution is primarily responsible for

this positive development. The process

that ushered in this Constitution included

women delegates from all of Uganda’s

districts who ensured that women’s par-

ticipation was enshrined in the new laws

of the land. The Constitution provides for

women to have 30 percent of representa-

tion at any administrative level, from the

village to the national assembly.

Subsequently, the Forum for Women in

Democracy (FOWODE) was inaugurated

in 1995 to build the leadership capacity of

women brought into decision-making,

mainly as a result of affirmative action.

FOWODE set up a resource centre to

build women’s skills in public decision

making and to advocate the enshrinement

of gender equality in laws, government

policies and programmes.

One of the programmes run at this

resource centre is the Young Women

Leaders Project (YWLP), creating a

space for women between the age of 18

and 20 to reflect on and investigate vari-

ous themes related to gender, governance,

violence, sexuality, culture, development

and social justice. The main objective of

YWLP is to create a democratic space,

transforming young women leaders into

change agents and leaders with a vision of

an alternative world where there is gender

equality and justice for all. Each year,

young women are brought together to

reflect on and think critically about a

range of important issues such as those

mentioned above.

28

Information Literacy IFAP Projects

Young Women Leaders and ICT

Young Women’s Leaders Project (YWLP)  
(IFAP Project 269, Code 461UGA5000)

Contractor Forum for Women in Democracy 
(FOWODE),
Kampala, Uganda

Country of Uganda
Implementation

Funding US$ 24,805

Project Partners l Ford Foundation;

l Humanist Institute for Cooperation 
with Developing Countries (HIVOS)

l United Nations Developmnet 
Programme (UNDP)

l United Nations Developmnet Fund 
for Women (UNIFEM)

Goal To promote information literacy through 
capacity building for young women 
leaders in Uganda

Activities l Training young women leaders 
in basic computer use and 
online research;

l Training young women leaders 
in ICT and governance issues;

l Reorganizing, updating and 
computerizing FOWODE’s library.

 



As today’s leadership in developing coun-

tries also has to make important decisions

about integrating ICT into development

initiatives, the young leaders need to be

aware of ICT-related issues and opportu-

nities. They must also be familiar with

using ICTs themselves, and learn that ICT

offers career opportunities for women as

much as it does for men.

An IFAP-supported mentoring project,

seeks to demystify information technology

and enable women leaders identify with it

by equipping them with the basic skills

required to comfortably engage in the

Information Society; underlining how par-

ticipants’ access to information impacts

on leadership; and stimulating the partic-

ipants to play an active role in the

Information Society.

Nakiryowa Hellen, a participant of the

training, stresses 

I learnt a lot about the qualities 

of leadership, the values one should

have, the responsibilities of leaders to

themselves and to others, the role of

young leaders in society and what one

should expect as a leader as well as

what is expected of one as a leader.

I have also learnt to have the desire

to discover things on my own and this

has mainly been through the research

sessions on the Internet. After finding

information it has been up to me 

to make my own conclusions.

Today, the young women leaders know

how to search for information on the

Internet, all participants have an email

address, process documents using a com-

puter programme, and interact with a

leading woman in the field of information

and communication technology.

I have to give credit to the wonderful

lessons we have had about

communication skills. One of the

interesting things I learnt was the use

of computers and the Internet. I have

realized that the best gift someone

can offer is knowledge.

(Dorah Avako, training participant)
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Young women leaders

explore the Internet

 



However, since Internet cafes are expen-

sive and students cannot afford to regu-

larly use them, access to the new medium

had been very restricted, resulting in the

rental of computer labs by FOWODE to

enable the young women to use the

Internet. Through IFAP funds, FOWODE

was now able to computerize its library

and install wireless computer connectivi-

ty.The young leaders can now work in the

comfort of the library and explore the

Web without time limitations.

Furthermore, IFAP funds enabled

FOWODE to update its library, which

today contains about 1000 books on var-

ious topical issues, accessable to all lead-

ership alumni whenever they are in the

capital city Kampala.

With the IFAP funds, a visit to organiza-

tions dealing with ICT and governance in

the East African sub-region is currently

underway, and will take the young leaders

to the headquarters of the East African

Community in Nairobi and Arusha.

Through this experience, it is anticipated

that the young leaders’ knowledge and

understanding of ICT in governance will

be further broadened.

Integrating information communication

technology into the mentoring process has

served to enrich the curriculum, and to

introduce and link the young leaders to the

global Information Society. l
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TermTrain – Design and Implementation 
of Practice-Oriented Terminology Training 
for ICT Trainers and Language Trainers 
in Language Communities of Africa

Design and Implementation of Practice-
oriented Terminology Training for Two Groups of
Information Professionals: ICT Trainers 
and Language Trainers in Language Communities of Africa 
(IFAP Project 306, Code 461RAF5001)

Contractor International Network for Terminology 
(TermNet)
Vienna, Austria

Country of Africa
Implementation

Funding US$ 35,000

Project Partners l National Language Service of the Department of 
Arts and Culture of South Africa (NLS of DAC)

l Pan South African Language Board (PanSALB)

l African Association for Lexicography (AFRILEX)

l Standards South Africa (StanSA)

l Institute for Information Management (IIM)

l Lessius Hogeschool, Belgium 

Goal To enhance capacity-building in the field of specialized 
language and specialized knowledge for language 
communities in Africa through a generic train-the-trainer 
pilot project

Activities l Analysing the situation of language communities 
in Africa and comparing with good practice worldwide;

l Developing and adapting corresponding terminology 
training courses for ICT and language trainers 
based on the findings of the activity above;

l Performing training courses in South Africa in 
March 2006: one for ICT trainers, one for language 
trainers, each with a max. of 25 participants 
from various African countries;

l Evaluating training and fine-tuning the content 
of training courses;

l Establishing an expert and trainer pool with 
regional and international trainers;

l Networking, information and awareness raising events,
dissemination of project results.

 



“South Africa has eleven official lan-

guages. The challenge is to translate this

constitutional provision into a living reality.”

(Pallo Jordan, South Africa’s 

Minister of Arts and Culture)

This is what terminology training in

(Southern) African countries is all about:

to empower language practitioners and

information professionals to translate

human rights into reality, such as the

access to legal and other public informa-

tion in people´s mother tongues.

The document Guidelines for Terminology

Policies,13 prepared by Infoterm for

UNESCO in 2005, underlines the connec-

tion between equal rights, the use of moth-

er tongue and terminology development:

People whose mother-tongue is not

(or not sufficiently) developed from

the point of view of terminology and

special purpose languages (SPL) or

who are denied the use of their

mother-tongue in education and

training, for accessing information, or

interacting in their work places, tend

to be disadvantaged […] The digital

divide almost invariably co-occurs

with inequality of access to

information and knowledge, which is

in turn associated with inequality in

linguistic access. Inadequate

terminology is one key factor in the

inequality of linguistic access, and it

results in ‘functional illiteracy’ in the

contexts of accessing information and

using computers.

(Guidelines for Terminology

Policies, Preface, V)

The language we use and need to under-

stand in public and business life is less

“general language” than “specialized lan-

guage” characterized by the terms of the

respective subject fields (e.g. legal texts,

parliament speeches, court terminology,

science and technology, etc.).

The most important part of translating

the South African “constitutional provi-

sion into living reality” is to develop ter-

minology in the indigenous languages of

African language communities. An

impressive example of applied terminolo-

gy is the Telephone Interpreting Service

for South Africa (TISSA), being an initia-

tive of the National Language Service

(NLS) within the Department of Arts and

Culture (DAC) and jointly funded by the

Pan South African Language Board

(PANSALB).

TISSA intends to make it possible for

each individual to communicate with the

authorities in his or her own language, for

example in places such as hospitals, police

stations and government offices.The serv-

ice enables citizens of South Africa, espe-

cially African language speakers, to over-

come language – and terminology – barriers

and to have equal access to government

services.

How does TISSA work? If a doctor and

patient, for example, cannot understand

each other’s languages, they can call a

single toll-free number which links them

to a call centre where an operator con-

nects to an interpreter who can speak both

of their languages. All that is required is a

telephone with a speaker, or two telephones

plugged into the same socket, so that both

can listen to the interpreter.14

Needless to say that terminology and ter-

minology development play a crucial role32
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in services such as TISSA. Without termi-

nology training and terminological meth-

ods and tools, the interpreter would not be

able to do his or her challenging and most

important job. The ability to understand

and create specialized language and spe-

cialized knowledge – i.e. terminology – is

a key qualification of information profes-

sionals and language practitioners. There

is no information literacy without termi-

nology literacy.This applies to all levels of

information and knowledge creation, stor-

ing and processing – ranging from basic

terminology teaching and training in pri-

mary and secondary schools to applied

terminology in multilingual data model-

ling and content management for sophisti-

cated ICT industries and Human

Language Technologies (HLT).

An ambitious project of terminology

development is performed by the Unit for

isiXhosa in Stellenbosch University’s

Language Centre:

The idea of the project is to develop

isiXhosa as an academic language,

but in an integrated way – the

terminologies are developed in close

collaboration with the different

academic departments and faculties

to ensure that the terminology of the

day in each of these institutions are

accommodated.These lists, for

students who have isiXhosa as their

mother tongue, provide an academic

‘scaffolding’ that helps with the

acquisition of important academic

concepts. (kampusnuus, 10 February

2005: 5)

In this project, an electronic database has

been created for managing the developed

terminologies and the first two terminolo-

gy lists, ‘Generic Academic Terminology’

and ‘Generic Administrative Terminology’

– both trilingual (Afrikaans, English and

isiXhosa) – have been launched. While a

third list, ‘Faculties, Departments and

Academic Divisions’, has been published

electronically,15 other terminology lists

are soon to follow, such as for psychology,

law, social work and sociology.

Examples of encouraging results and

developments can also be found in the

field of ICT and HLT. The Centre for Text

Technology at the North West University

in South Africa has released four new

spellcheckers in indigenous languages –

Setswana, isiZulu, isiXhosa and Sesotho

sa Leboa. Additionally, an Afrikaans

spellchecker was released last year. The

centre underlines that software develop-

ment is “not only sustaining human lan-

guage technology (HLT) in South Africa,

but also fighting the battle to ensure that

every citizen’s language rights are

upheld.”16

The overall goal of the IFAP project

“TermTrain – Design and implementation

of practice-oriented terminology trainings

for ICT trainers and language trainers in

language communities of Africa” is to fos-

ter all these promising projects and initia-

tives. The project seeks to assist and

empower the people involved by perform-

ing a generic train-the-trainer pilot proj-

ect for capacity-building in the field of

specialized language and specialized

knowledge for language communities in

the Southern African Development

Community (SADC member states).

Already a pilot training course was held

over four days in September 2005 in

Johannesburg, within the framework of 33
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the event “Advancing Multilingualism

through Terminology Development” and

sponsored by the Department of Arts and

Culture of South Africa. The course

included a four-days training on the basic

principles of terminology and terminogra-

phy,17 and was very well-received, as

reactions from participants show:

Thank you for your wonderful

presentations in Johannesburg,

South Africa. I always made sure

that I don’t miss them, because as 

I told you when I asked for your

email, I am leading the Unit for

isiXhosa and mainly responsible for

promoting isiXhosa as an academic

language. I have a huge task 

of developing terminology… 

(Pumlani Merrington Sibula)

Thank you so much for the training

session that was eye opening for us.

I hope we will use the knowledge we

gained at the workshop to conduct

more terminology projects in a cost

effective manner.

(Gugu Mkhize)

For a sustainable impact of the project

activities, TermTrain’s main target group

for terminology trainings comprises those

most relevant and professional trainers of

languages and ICT who act as subject

advisors and curriculum facilitators on

behalf of Governmental departments.

Some 50 professionals are expected to

undertake terminology training, compris-

ing 25 language and 25 ICT facilitators.

Considering the fact that the majority of

ICT trainers usually are men, while the

majority of language trainers are women,

aspects of gender equality and empower-

ment of women will be included in the

design of the training courses.

After the analysis of terminology training

in language teaching and ICT teaching

worlwide, and the examination of good

practices worldwide, practice-oriented

and tailored terminology training courses

will be developed and adapted based on

the findings of the analysis. After the

trainings will have been performed in

March 2006, they will be evaluated and

content will be refined for future applica-

tions. To reach multiplying effects and 
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Finalization of 

the training programme

From left to right:

Mapula Gaffane (Terminology

Coordination Section,

South Africa),

Rika Koekemoer (Department

of Arts and Culture, National

Language Service (NLS)),

Bassey Antia (Department 

of Languages and Linguistics,

University of Maiduguri,

Borno State, Nigeria)

 



sustainability an expert and trainer pool

will be established and the project results

will be disseminated and promoted via

worldwide networks, within the project

consortium and UNESCO. l
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13 The Guidelines for Terminology Policies are
available at
http://unesdoc.unesco.org/images/0014/001407/
140765e.pdf.

14 For more information, see
http://www.dac.gov.za/about_us/cd_nat_lan-
guage/language_planning/tissa/english.htm.

15 The list is available at the Language Centre’s
web site at http://www.sun.ac.za/taalsentrum.

16

http://www.puk.ac.za/opencms/export/PUK/html/
nuus/nuus169_e.html (Accessed 12.12.2005).

17 For more information see
http://linux.termnet.org/index.py?level=level2&id
=102&lang=_en.

Xolile Mfaxa (Head of the

Terminology Co-Ordination

and Language Planning

Directorate of NLS) and 

his team are preparing 

an announcement for 

the trainees

Tricky technology and 

terminology - one trainer

(Bassey Antia) helps the

other (Hendrik Kockaert)



Information and knowledge are increas-

ingly becoming critical factors in the cre-

ation of the wealth of nations. Librarians,

particularly public librarians, provide

opportunities for all to access and make

use of information and knowledge so that

library users could become significant

contributors to such nation building. As

public libraries offer services to all sectors

of society in all parts of a country, for

many average or less privileged citizens,

public libraries remain bastions of infor-

mation access. Until the average citizen is

empowered by information, education and

knowledge, developing countries risk not

achieving many of the Millennium

Development Goals. What is clear is that

focused intervention is needed at many

levels to bring about changes that are sus-

tainable. The Commonwealth Library

Association is one of the groups interested

in bringing about such change with the

support of the Information for All

Programme.

Founded in 1972, COMLA is a group of

library associations spread throughout the

Commonwealth and is funded by the36
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Information Literacy for Public Librarians
Across the Commonwealth 

Information Literacy Training Programme for
Public Librarians across the Commonwealth
(IFAP Project 450, Code 461INT5001)

Contractor Commonwealth Library Association 
(COMLA),
Jamaica,West Indies

Country of Africa, Asia, Americas and the Caribbean,
Implementation Europe, South Pacific

Funding US$ 44,000

Project Partners l National Library Associations 
and National Public Library  
Boards within the regions

Goal To promote information literacy through 
capacity building, particularly for public 
librarians and other information 
professionals

Activities l Collaborating with National Library 
Associations/National Library Boards 
to organize training workshops to 
cover the following key areas: Internet 
usage skills, web authoring and 
development, developing digital 
libraries and computer trouble 
shooting for librarians;

l Developing training kits, resources 
and manuals covering the above areas,
to assist in the training of librarians;

l Developing kits, resources and manuals 
that librarians could use to develop 
their own training programmes 
for their communities;

l Holding thematic conferences during 
Standing Conference of Eastern,
Central, and Southern Africa Library 
and Information Associations 
(SCECSAL), Standing Conference of 
African University Libraries West 
Africa (SCAULWA), Association 
of Caribbean University, Research and 
Institutional Libraries (ACURIL),
Congress of Southeast Asian 
Librarians (CONSAL) and other 
groupings to educate, inform and help 
librarians influence national policy 
on universal access.



Commonwealth Foundation. COMLA

seeks to promote the interests of libraries

and librarians, and facilitate networks for

information access and delivery. Its mem-

bership consists of public, school, universi-

ty, and special library associations and

institutions throughout the

Commonwealth. Many member countries

of the Commonwealth were former

colonies of the British Empire and hence

share common traditions and customs, as

well as the use of the English language,

although individual members also have

their own indigenous languages. COMLA’s

strategic plan for 2004-2006 highlights

information literacy training as one of the

key interventions that can help influence

access to information for development.

The association therefore seeks to

enhance and improve the impact of infor-

mation literacy initiatives by training both

trainers and users of information, for

them to become efficient and effective in

searching for and finding the right infor-

mation at the right time to satisfy a par-

ticular need.

The idea of organizing an international

workshop on information literacy to train

trainers developed over the past several

years, concurrently with developments in

ICT that precipitated dramatic changes in

the ways clients seek and use information.

Whereas previously, print resources were

mainly used to facilitate information gath-

ering, today, computers, CD-ROM data-

bases, online databases, and the Internet

in general offer great opportunities for

accessing information.Therefore, informa-

tion stewards like librarians and archivists

must themselves have the potential to

build the information literacy capacity of

others.

The need to equip public librarians with

appropriate skills relating to digital infor-

mation resource management and the

provision of Internet-based library and

information services is therefore crucial.

With these skills, they will be able to make

innovative use of the Web and of new tech-

nologies in the provision and development

of public library services for greater

impact.

Public libraries can be found in all devel-

oping countries and some are equipped

with computers that have Internet access.

As some schools do not have a computer

lab or enough computers to facilitate the

needs of the school population, students

from primary and high schools, and com- 37
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Children in a Jamaican Public Library

Jamaica Library Service Branch Library

 



munity colleges can use these libraries to

do their research for class work and

examinations, or for recreation. Such stu-

dents, especially those from rural areas,

often experience problems in accessing

information on the Internet. This is large-

ly due to the fact that they do not have

computers at home or, if they do, are not

linked to the Internet. As a result, they

have no knowledge of how to access a

website nor how to narrow their search in

order to find specific information. Most of

them have never used a catalogue and so

much time is wasted in their quest for

knowledge.

Situations like these highlight the need for

public libraries to become leaders in

teaching information literacy skills so that

users can seek information effectively.

However, librarians are often not suffi-

ciently trained to meet this need. With the

support of IFAP, COMLA therefore

organized a workshop to equip librarians

with skills to make innovative use of the

Web, to help them develop information lit-

eracy programmes for their users, and to

lobby and advocate for the inclusion of

libraries into national plans so as to bene-

fit from universal access funds.

Prior to the seminar, librarians from

Jamaica and Uganda worked on a set of

draft modules for the workshop, covering

all areas of information literacy but par-

ticularly considering areas which librari-

ans previously indicated as being of great

interest to them: Internet usage skills, web

authoring and development, development

of digital libraries and computer trou-

bleshooting for librarians.

In advance, participants were asked to

prepare a brief report on user education

practices in the public libraries in their

home country. Furthermore they were

required to bring along case studies, best

practices, brochures or samples of pro-

grammes (print and electronic) currently

in use in their libraries, to share with other

participants. One participant replied,

I have visited a good number of

public libraries in […] recent months

and any user-education practices

could not be found (apart from some

instructions on how to use the library,

in some libraries, not all). I am aware

of some leaflets available at the

Central Public Library and will bring

these along […] This, in itself, is

highly indicative of the restricted

vision that exists at local level.The

vast majority of authorities and

unfortunately, library and information

workers themselves, still perceive the

library as a book circulation outlet

ONLY. I have, in my recent M.Sc

dissertation, done research on the

information literacy skills of […]

library and information workers, and

can in the forthcoming workshop,

present my results for discussion in a

power point presentation.
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After a manual and kit, developed by the

librarians, have been accepted by

UNESCO, selected library associations

across the Commonwealth will be asked to

use the manual to organize workshops for

the benefit of their Library Association’s

members. A small grant will be given to

model associations who, in collaboration

with their National Library Boards, will

organize workshops on information litera-

cy which cover the key areas of the manu-

al. This way, training experiences will be

opened to far more people than have

attended the seminar and training kits can

be developed according to the needs of

local communities. Additionally, thematic

conferences are planned, to be held during

the Standing Conference of Eastern,

Central, and Southern Africa Library and

Information Associations (SCESCAL),

the Standing Conference of African

University Libraries West Africa

(SCAULWA) and the Association of

Caribbean University, Research and

Institutional Libraries (ACURIL), so as to

educate, inform and help librarians 

influence policy on universal access to

information.

Although the high cost of airfares has lim-

ited the number of participants able to

directly participate in the international

workshop to 35, these participants came

from diverse regions of the world: Africa,

Asia, the Caribbean and the South

Pacific.With the work undertaken prior to

the workshop and the enthusiastic

responses of prospective participants, it

was clear that the outcomes would be pos-

itive and that the training programme

would deliver the expected benefits to pub-

lic library trainers, who will now pass on

these benefits to library users and their

communities. l
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In Vietnam, libraries exist across all edu-

cation sectors (primary to tertiary).

However, the benefits pupils and students

can obtain from libraries are generally not

adequate for their information needs, as

school and university libraries are under-

resourced and hence proffer poor support.

While the library and information systems

and networks are underdeveloped, there is

also a lack of information specialists

trained to international standards, and of

an articulation or promotion of informa-

tion literacy policies and programmes. As

a result, library users are not educated

about the nature of information, nor

about ways to access and effectively use

information to promote lifelong learning.

For example, a survey of over 1,000 first

year students at Hanoi University of

Foreign Studies in 2004 showed that 97

percent of them did not know how to use

a library and an open public access cata-

logue (OPAC).

While information literacy programmes

are not likely to be introduced in school

libraries in Vietnam in the near future,

there is an urgent need to equip at least

higher education students in Vietnam with

information literacy skills which will be

essential for them in their student and

working lives. A project funded by the

Information for All Programme is there-

fore of great support for selected

Vietnamese academic library profession-

als to inform, promote and deliver infor-

mation literacy skills for accessing and

using available information and knowl-

edge resources within their learning com-

munities. The project is run jointly by the

Hanoi University of Foreign Studies

(HUFS), the Australian Development

Scholarship (ADS) Centre Library, and

the Vietnam Development Information40
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Information Literacy Capacity Building 
for Vietnamese Academic Librarians

Information Literacy Capacity Building 
for Vietnamese Academic Librarians
(IFAP Project 247, Code 461VIE5000)

Contractor Hanoi University of Foreign Studies,
Hanoi, Vietnam

Country of Vietnam
Implementation

Funding US$ 25,000

Project Partners l Hanoi University of Foreign Studies

l Australian Development Scholarship 
Centre Library

l Vietnam Development Information 
Center

Goal Capacity building for selected Vietnamese 
information specialists within academic 
learning communities across Vietnam 
to promote and deliver training in skills 
for accessing and using available 
information and knowledge resources

Activities l Development of pre-course readings 
and guided exploration of the practice 
of information literacy in academic 
environments;

l Roundtable meeting of all participants;

l Post-workshop reporting against 
individual action plans and networking 
activities.

 



Center (VDIC). Participants are selected

librarians and information specialists

from various universities and colleges

around Vietnam.

At a ten-day roundtable meeting at the

Hanoi University of Foreign Studies, par-

ticipants will engage more deeply with

information literacy. Interactive and par-

ticipative video conferences with interna-

tional experts will help participating

librarians develop a set of preconditions

for information literacy development

together with a group action plan specific

to Vietnamese academic communities.

They will also develop institutionally-

based action plans to implement informa-

tion literacy awareness and skills in their

specific learning communities. Lastly,

post-workshop reports will be made to

assess the implementation of action plans

and Vietnamese access to information and

learning resources.

At the end of the project, it is expected

that participants will have a current and

comprehensive understanding of the infor-

mation literacy paradigm. They will know

more about possible models of informa-

tion literacy skill programmes in academ-

ic learning communities, as well as about

the status of and challenges to the deliv-

ery of information literacy skills in

Vietnam. They should also know how to

use this knowledge to train other profes-

sionals and create multi-level networks.

As the project title proposes, the project

will contribute to the capacity building 

of the librarian group and strengthen

skills such as the capacity to devise an

information literacy promotion action

plan, and to implement an information 

literacy promotion action plan at their

home institutions. l
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Through IFAP support

Vietnamese librarians will be

able to conduct information

literacy classes themselves,

replacing foreign library

volunteers currently 

conducting the classes

the Hanoi University 

of Foreign Studies 
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Vietnamese tertiary students

are eager to acquire basic

knowledge and skills 

for searching for information,

using library 

and databases
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